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Railway Children Runaway Prevention

Education Pack

Railway Children is an international children’s charity working with children 
alone and at risk on the streets. Every year 100,000 children under 16 run away 
from home or care in the UK, and at least 18,000 sleep rough or with someone 
they have just met. (Source: Still Running 3 (2011), The Children’s Society.)

The lessons in this pack have been developed in partnership with senior teachers 
with extensive experience of working with young people with social, emotional, 
behavioural and mental health issues. All of the resources in this pack have
been developed in line with PSHE Association guidance, take into account
their Ten Principles of good PSHE. These resources are suitable for Key Stage 3.

The lessons are designed to help young people understand the risks of running 
away, and identify safer alternatives and people who may be able to help them.  
If any student needs more individual support as a result of the session, there 
are some useful helpline numbers and suggestions at the end of the pack.

After using the resources, please give your feedback at
https://www.surveymonkey.co.uk/r/runawaypack

If you would like to know more about Railway Children please visit
www.railwaychildren.org.uk 

www.railwaychildren.org.uk



4

Teacher’s Notes
Resources for children in year 7 and 8

Contents

•	 Overview
•	 PSHE
•	 Cross-curricular links
•	 Lesson narrative
•	 Differentiation

Overview

Railway	Children	fight	for	vulnerable	children	who	live	alone	at	risk	on	the	
streets,	where	they	suffer	abuse	and	exploitation.		In	the	UK,	society	often	
denies that this problem exists. 

The purpose of this resource pack is to enable learners in years 7 and 8 to 
consider the reasons children and young people run away from home, to explore 
the risks associated with running away and provide an opportunity for them to 
consider their own safety network.

As part of the session students will examine six short case studies based on 
real life situations and carry out activities that consider how emotional well-
being impacts on the decision to run away.  At the end of the session, students 
are	asked	to	reflect	on	the	safe	people	and	safe	places	available	to	them.	

In addition to the central aim of the session, issues that can be explored 
through these activities include the following:

•	 Friendships and bullying
•	 Family life
•	 Emotional well-being and mental health
•	 Healthy lifestyles
•	 Sexual orientation
•	 Teenage pregnancy
•	 Domestic violence
•	 Homelessness
•	 Drugs and alcohol awareness
•	 Sex and relationships
•	 Child sexual exploitation

www.railwaychildren.org.uk



5

Disclosure

Please take time to consider the ways in which you will create a safe learning 
environment, in keeping with your usual practice. This could include ground 
rules or a class contract, drawn up in collaboration with the children.

There may be occasions throughout this session when children choose to share 
their own experiences. These discussions should be dealt with sensitively and 
any disclosures should be shared in line with your school’s safeguarding or 
child protection policy. Further information and sources of support related to 
running	away,	including	confidential	helplines,	can	be	found	on	our	website.

PSHE

In September 2013, the DfE published a new National Curriculum that came into 
effect	in	2014.		Whilst	PSHE	education	remains	a	non-statutory	subject,	section	
2.5 of the National Curriculum framework document states that  ‘All schools 
should make provision for personal, social, health and economic education (PSHE) 
drawing	on	good	practice.’		More	specifically,	government	guidance	states,	‘We	
expect schools to use their PSHE education programme to equip pupils with a 
sound understanding of risk and the knowledge and skills necessary to make safe 
and information decisions’.

All of the resources in this pack have been developed in line with PSHE 
Association guidance and take into account their Ten Principles of good PSHE 
Education.  Through the delivery of this session, teachers are able to introduce 
content	that	reflects	and	meets	the	personal	developmental	needs	of	their	
individual learners, take a positive approach to learning that focuses on safety 
not	sensationalism	and	offer	a	variety	of	activities	that	promote	awareness	and	
develop understanding, with an emphasis on the teacher as facilitator.

www.railwaychildren.org.uk
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Cross-curricular links

While	the	focus	of	this	lesson	is	running	away	and,	more	specifically,	equipping	
learners to recognise risk and identify safe people and safe places, this lesson 
can also be used as a springboard to further work in the following areas:

Subject Development of: Suggested Activities

English •	 Further speaking and listening development via 
hotseating, group discussions, and debates.

•	 Writing	for	a	wide	range	of	purposes	and	
audiences: to describe, narrate, explain, 
instruct, give and respond to information, and 
argue.

•	 Selecting and organising ideas, facts and 
key points, and citing evidence, details and 
quotation	effectively	and	pertinently	for	
support and emphasis 

•	 Reading for meaning. Using inference and 
deduction to develop understanding of a text. 

•	 Hotseating
•	 Script writing
•	 Filming
•	 Interviewing
•	 Acting
•	 Advice	leaflets
•	 Newspaper articles
•	 Webpage	creation

History •	 Development of knowledge of the UK as a 
chronological narrative

•	 Understanding of children throughout time.
•	 Knowledge of social and economic factors. 
•	 Topic work on Victorian London.
•	 Case	study	of	‘The	Workhouse’.

•	 Case studies of 
children throughout 
time. 

•	 Comparative time line 
of runaways from 
different	eras

Citizenship •	 Understanding of the legal rights of the child
•	 Knowledge of systems that are in place to 

support vulnerable groups at government and 
local authority level. 

•	 Support webs

Geography Locational knowledge 
•	 Name and locate counties and cities of the 

United Kingdom, geographical regions and their 
identifying human and physical characteristics, 

Place knowledge 
•	 Understand geographical similarities and 

differences	through	the	study	of	human	and	
physical geography of a region of the United 
Kingdom, 

Human and physical geography 
•	 Describe and understand key aspects of human 

geography, including: types of settlement 
and land use, economic activity including 
trade links, and the distribution of natural 
resources including energy, food, minerals and 
water 

•	 Study of local area
•	 Comparison of services 

across cities
•	 Distances between 

areas
•	 Consideration of social 

issues	in	different	
types of location: 
city / village etc.

Computing •	 Use	search	technologies	effectively,	appreciate	
how results are selected and ranked, and be 
discerning in evaluating digital content 

•	 Select, use and combine a variety of software 
(including internet services) on a range of 
digital devices to design and create a range of 
programs, systems and content that accomplish 
given goals, including collecting, analysing, 
evaluating and presenting data and information 

•	 Use technology safely, respectfully and 
responsibly; recognise acceptable/unacceptable 
behaviour; identify a range of ways to report 
concerns about content and contact. 

•	 Website	design
•	 Bullying report service
•	 Moving image production
•	 Review of online 

support services

www.railwaychildren.org.uk
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Lesson Narrative

Learning Objectives
By the end of this session learners should be able to:
•	 Appreciate the reasons children and young people run away from home
•	 Develop an awareness of emotional well-being 
•	 Identify the risks associated with running away
•	 Determine how to reduce these risks by identifying safe people and safe   
 places

Key vocabulary
•	 Running away
•	 Risk
•	 Safety
•	 Emotional	Well-being

Resources
•	 ‘What	has	happened	to	Lulu?’	Resource	(Provided)
•	 ‘What	has	happened	to	Lulu?’	Guided	Reading	Questions	(Provided)
•	 Traffic	Lights	(Provided)
•	 Mini Case Studies (Provided)
•	 Push Pull Factor Resource (Provided)
•	 Push Pull Factor information sheet (Provided)
•	 Hotseating	Questions	Resources	(Provided)

Activities
This lesson requires some space for pupils to take 
part in group activities and kinaesthetic learning 
tasks therefore it might be more appropriate to carry 
out the lesson in a practical teaching space.

Exercise 1: ‘What has happened to Lulu?’
On group tables or around the room is a copy of the poem 
‘What	has	happened	to	Lulu?’.	On	entering	the	room	each	
pupil is provided with a guided reading question regarding 
Lulu. In their groups pupils discuss responses to questions 
in order to feedback to the class. Use activity as a way of 
focussing learners on lesson objective. 

www.railwaychildren.org.uk
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Exercise 2: Runaway descriptor traffic lights
Prior	to	the	lesson,	put	up	traffic	light	bases.	In	pairs,	
pupils are provided with a mini case study of running away 
stories.	The	pairs	should	be	given	five	minutes	to	read	the	
case study and decide whether the individual is running 
away, not running away or they are unsure. Give the pupils 
a	final	20	seconds	to	move	to	their	traffic	light.	Once	they	
have	arrived	at	their	traffic	light	station,	they	might	
discover that pupils with the same case study as them have 
picked	a	different	station.	At	this	point,	they	should	not	
change station. 
 
Lead the pupils in a discussion where they justify their 
station choice. This activity should be used to lead to a 
wider discussion on what running away is and how it can be 
classified.	Develop	a	group	agreed	classification	to	record	on	
the whiteboard. 

*Please read each mini case study carefully before you 
deliver the session so you appreciate the issues they may 
raise.

Exercise 3: Well-being circle
Explain that the next activity will help the class to understand why someone 
might run away. Introduce the idea of push and pull factors. 

Divide the class into groups of six and ask each group to form a circle where 
they are standing and hold hands. Explain to the pupils that the circle 
represents an individual’s emotional well-being. Holding hands, keeping it 
intact and secure represents good well-being. 

Ask the pupils to number themselves from 1 to 6. Explain that you are going to 
call a number and provide them with a stress factor. This can be a push or pull 
factor. The person with that number has to enter the centre of the circle and 
shout push or pull to identify the factor. This should lead to some discussion. 
The rest of the group must try to keep the circle intact. Pause the activity as 
the	circle	starts	to	fill.	As	the	circle	becomes	more	stretched,	what	happens?	
Lead the discussion to identify that it is unable to cope/ breaks etc. Pupils 
discuss the link between factors, emotional well-being and running away. Use the 
push/pull factors information sheet to help with this task. 



9

Exercise 4: Case studies Carousel 
Prior to the lesson, enlarge the Push/Pull Factor resources 
onto A3 and place them around the room. Ask the pupils to 
move in their groups around the room to identify push and 
pull factors for each individual, recording them in the space 
given.

Stop the activity half way through and ensure the pupils 
have	identified	the	push	and	pull	factors,	ask	them	to	return	
to the case studies and go on to identify the risks for 
the individuals. Equal time should be provided for the two 
elements of this activity. 

Provide time for feedback to ensure that push and pull factors have been 
understood and the risks that might be caused by them. 

Exercise 5: Safe People, Safe Places Circle 
Explain to the pupils that you are going to look at one case study in more 
detail. Select the case study that is most appropriate for your class. For the 
purpose of this resource, Jessie has been used as an example. 

Ask one group to become the emotional well-being circle and stand in the centre 
of the room. Ask 4 pupils to stand inside the circle who act as the push/pull 
factors.	These	will	have	been	identified	in	the	previous	exercise.	Explain	to	the	
rest	of	the	class	that	the	outer	circle	will	be	added	to	by	them.	When	another	
pupil is added they have to identify themselves as a safe person or a safe 
place. 

As pupils add themselves to the circle the discussion should focus on how they 
are building a safety network for Jessie. Pupils should identify that as the 
outer circle is becoming bigger any push or pull factors are having less of an 
impact	on	the	overall	circle.	As	pupils	identify	the	different	safe	person	and	
safe places, one pupil should act as a scribe and record the group’s ideas for 
safe people, safe places to be used in the next activity.

www.railwaychildren.org.uk



10

Exercise 6: Safe People Hotseating
Using	the	groups	pre-defined	list	for	safe	people,	allocate	one	person	from	the	
list of safe people to each group. Explain to the groups that Jessie is going to 
ask them questions to decide whether they could help and support her. Provide 
time for the groups to form their support plans. During this time, prepare the 
student	who	will	take	the	role	of	Jessie.	You	could	use	the	predefined	Hotseating	
Question	resource,	or	for	more	confident	pupils	ask	them	to	create	their	own	
questions. During this activity each group is allowed to take a Timeout in order 
to discuss their response. 

At the end of the task each group can vote for the safe person that they feel 
Jessie should access. They are not allowed to vote for their own group. Once the 
lead	safe	person	has	been	identified	and	the	group	congratulated,	reveal	that	
Jessie would not have to pick just one safe person. Explain to the class that 
all	of	the	safe	people	that	have	been	identified	would	become	her	safety	network;	
a group of people that could be used as support whenever needed. Highlight that 
any of these safe people would be appropriate to talk to if home or any other 
relationship was unsafe or abusive. 

www.railwaychildren.org.uk



Push and Pull Factors
Below	is	a	resource	designed	to	support	teachers	in	their	ability	to	define	push	and	pull	factors.	
This is not an exhaustive list, but provides an outline of how these factors might appear to the 
child who is running away. Pupils in your class might think of additional factors which should be 
discussed in relation to push and pull factors.

www.railwaychildren.org.uk

push factors

Definition:
Something or someone in your home or local area that 
is making you want to leave.

Examples of what these might look like:
Family	instability,	conflict,	violence,	abuse,	
neglect, drug problems, parental mental health, 
substance misuse and problems at school, bullying, 
sexuality, gender identity, honour based violence, 
forced marriage, loss, bereavement, crime. 

How these factors might appear for the child:
•	 Your	mum	and	dad	are	fighting	
•	 You	think	your	family	is	messed	up	
•	 You	want	to	be	with	your	boyfriend	or	girlfriend		
 but your parents/carers don’t like them 
•	 Things	at	home	are	so	bad	that	you	can’t	go	back		
 there 
•	 You	think	your	parents/carers	are	too	strict	or	
 that they treat you unfairly 

puLL factors

Definition:
Something or someone outside you are running away to.

Examples of what these might look like:
Gang involvement, crime, sexual exploitation, 
grooming, to be with a boyfriend or girlfriend,
to be with “friends”, extremism. 

How these factors might appear for the child:
Maybe you are planning to leave home to be with 
your friends. They may be encouraging you to stay 
away from home so that you can do what you want. 
Your friends may be older than you are and have more 
freedom than you. You might feel that your parents/
carers treat you like a child and that if you run 
away then you can smoke, booze, take drugs and do 
things that they won’t let you. Perhaps you are bored 
and just want to chill out with your mates and have 
a laugh. You might want to leave home to be with 
someone you have met online. 

11



LESSON PLAN
SCHOOL/CLASS INFORMATION:

Course PSHE Date

Topic Running Away Duration 60-90 minutes

Aim Support pupils to explore the above topic in a safe environment and develop an 
understanding of safety networks

Key Vocabulary Running away / risk 
/ safety/ emotional 
well-being

Objectives By the end of the session children should be able to: 
•	 Appreciate	the	reasons	children	and	young	people	run	away	from	home
•	 Identify	the	risks	associated	with	running	away
•	 Determine	how	to	reduce	these	risks	by	identifying	safe	people	and	safe	places

SEN

EAL

BME

Pupil Premium

TIME CONTENT TEACHING STRATEGY INCLUSION STRATEGY LEARNER STRATEGY PROGRESS MEASURE RESOURCES
(Inc. e-learning)

0-10 minutes ‘What	Has	Happened	
To	Lulu?’

Welcome	class

Provide pupils with their 
guided reading question 
as they enter classroom

Direct pupils to poems 
and ask them to discuss 
their responses to the 
guided reading questions 
within their groups

Support	identified	
pupils

Help children to use 
a dictionary for key 
vocabulary within 
the poem

Promote independent 
learning through 
appropriate 
questioning

Read poem

Consider response 
to guided reading 
question

Contribute to a 
class feedback on 
the questions

Verbal feedback and 
justification	from	
children

Enlarged copies of 
‘What	has	Happened	
To	Lulu?’

Individual guided 
reading questions

www.railwaychildren.org.uk
12
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10-20 minutes Runaway	Traffic	
Lights

Introduce the mini case 
studies

Ask pupils to read 
the case studies in 
engineered pairs

Instruct pupils to move 
to	traffic	lights	at	
appropriate time

Lead feedback to identify 
the various forms of 
running away

Support the class to 
develop their own 
definition	of	running	away

Introduce and share 
lesson objectives

Support 
interpretation 
of case studies 
with appropriate 
questioning

Promote independent 
decision making 
as pupils move to 
traffic	lights

Allow pupils to 
rehearse response 
for feedback 

Read the mini case 
study

Discuss and debate 
running away 
classification

Share answers 
with the class 
through structured 
discussion

Verbal feedback Mini case studies
Enlarged copies 
of	traffic	lights	
symbols 

20-40 minutes Well-being	Circle Introduce	and	define	push	
and pull factors

Ask pupils to move into 
groups of six, number 
themselves 1 to 6 and 
form a circle

Call out numbers and 
provide example push and 
pull factors, asking them 
to move into the circle 
and identify factor as 
push or pull

Facilitate class 
discussion about push and 
pull factors

Support	identified	
individuals

Model process of 
emotional well-being 
circle

Work	with	group

Identify number from 
1 to 6

Identify factor as 
push or pull when 
entering emotional 
well-being circle

Individual responses

Group discussion

Appropriate push and 
pull factor examples

Space to complete 
as a kinaesthetic 
activity 

13
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40-60 minutes Case Study Carousel Ask pupils to identify 
push and pull factors 
for each case study 
and record them on the 
enlarged resource

Explain what is meant by 
‘risks’ and ask pupils 
to identify risks for 
individuals in the case 
studies

Encourage 
appropriate 
discussion about 
push and pull 
factors

Support the reading 
of case studies

Identify push and 
pull factors and 
the possible risks 
associated with 
running away

Written	responses
Verbal feedback

Enlarged case 
studies 

Enlarged push 
and pull factors 
resource

60-75 minutes Safe People, Safe 
Places Circle

Introduce Jessie’s case 
study
Ask one group to become 
the emotional well-being 
circle and stand in the 
centre of the room. Ask 
4 pupils to stand inside 
the circle who act as the 
push/pull factors. 
Explain to the rest of 
the class that the outer 
circle will be added to 
by	them.	When	another	
pupil is added they have 
to identify themselves as 
a safe person or a safe 
place. 

Ask one pupil to act as 
scribe to record the safe 
people and safe places

Support as required 
with ideas and 
movement of pupils

Work	together	on	
emotional well-being 
circle

Identify potential 
safe people and 
safe places and how 
they will mitigate 
risks/ push and pull 
factors

Individual 
contributions to the 
activity

Record of safe 
people and safe 
places 

Appropriate space 
for the activity

14
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75-90+ minutes Safe People 
Hotseating

Allocate one person from 
the list of safe people 
to each group.

Explain to the groups 
that Jessie is going to 
ask them questions to 
decide whether they could 
help and support her

Provide time for the 
groups to form their 
support plans

Prepare the student who 
will take the role of 
Jessie

Allow groups to use 
timeout during the 
activity to discuss 
responses 

Ask the group to vote for 
the safe person that they 
feel Jessie should access
Reveal that Jessie would 
not have to pick one safe 
person as the safe people 
would become her safety 
network.

Support group 
discussions with 
appropriate 
developmental 
questioning

Allow pupils to 
rehearse response 
for feedback 

Promote independent 
decision making as 
pupils move decide 
on safe person

Work	as	a	group	on	
possible responses 
to Jessie’s 
questions

Use timeout 
appropriately to 
consider further 
responses

As a group, debate 
who will get their 
vote as a safe 
person

Group discussion and 
verbal feedback

Hotseating questions

15
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‘What Has Happened to Lulu?’ 

What	has	happened	to	Lulu,	mother?	
What	has	happened	to	Lu?	
There’s nothing in her bed but an old rag-doll 
And by its side a shoe. 

Why	is	her	window	wide,	mother,	
The	curtain	flapping	free,	
And only a circle on the dusty shelf 
Where	her	money-box	used	to	be?	

Why	do	you	turn	your	head,	mother,	
And	why	do	tear	drops	fall?	
And	why	do	you	crumple	that	note	on	the	fire	
And	say	it	is	nothing	at	all?	

I woke to voices late last night, 
I heard an engine roar. 
Why	do	you	tell	me	the	things	I	heard	
Were	a	dream	and	nothing	more?	

I heard somebody cry, mother, 
In anger or in pain, 
But now I ask you why, mother,
You say it was a gust of rain. 

Why	do	you	wander	about	as	though	
You	don’t	know	what	to	do?	
What	has	happened	to	Lulu,	mother?	
What	has	happened	to	Lu?

Charles Causley

www.railwaychildren.org.uk
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‘What Has Happened to Lulu?’ 
Guided Reading Questions

Who	is	the	narrator	of	the	poem	and	how	are	they	feeling?

What	is	the	narrator	asking	their	mother	about?

Why	do	you	think	that	we	don’t	hear	from	the	mother	in	the	poem?

Where	do	you	think	Lulu	might	have	gone?

Has	Lulu	gone	alone?	If	not,	who	might	she	have	gone	with?

How	is	Lulu’s	mother	feeling?	How	do	you	know?

Who	cried	out	in	anger	or	pain?	Why	do	you	think	they	cried	out?

www.railwaychildren.org.uk
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Mini Case Studies
Zak’s Case Study
 
I knew that mum and dad were struggling, but had no idea 
how	bad	things	had	got.	We’d	always	had	a	big	car,	nice	
clothes, and the latest of everything. Dad said that we 
weren’t going to give up that sort of life. He’d always 
been the greatest dad. I thought that nothing could beat 
him. 

I	first	noticed	mum’s	bruise	when	she	was	getting	ready	
for work. Her make-up looked really thick that day, and 
she	seemed	to	be	wearing	her	hair	differently.	I	didn’t	
say anything but when she glanced at me, the look in her 
eyes told me everything. Thinking back now, I wish we had 
talked.	Maybe	things	would	have	worked	out	differently.	

The day I left home, was the day that I stood up to dad. Things had gradually 
become worse. I couldn’t stand dad hitting mum any more. I went into the kitchen 
and stood in between them.  I never thought dad would hit me. My dad was the 
greatest.

Tia’s Case Study
 
My mum said I was free-spirited from an early age. I 
think that was her way of trying to make me feel better 
about	not	fitting	in.	I	never	seemed	to	make	any	friends	
at school, or at least not friendships that lasted. I 
liked the wrong music, dressed the wrong way, and was 
interested in the wrong things. 

I started skating at Thorne’s Gardens last year. I had 
looked up skate parks on the internet, and whilst this 
was two long bus journeys away, I thought I’d give it a 
go.	When	I	got	there,	it	was	like	I’d	come	home.	People	
were so friendly and loved all the same things that I did. 

It started by just staying for the day. Then I realised it was easier to stay 
overnight	too.	If	I	told	mum	I	was	staying	at	a	friend’s	she	was	happy.	My	first	
night there was amazing. It was like a movie. 

Now I don’t seem to go home much.  I don’t always let my mum know where I am as 
she gets cross. It’s not quite like the movies. 

www.railwaychildren.org.uk
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Jessie’s Case Study
 
My friends were always saying how perfect my family was. 
We	had	a	nice	house,	went	on	nice	holidays	and	I	hardly	
ever argued with my parents. Life was pretty perfect. 

I met Josh online. He said he was 16 and when I went to 
meet him he did look a bit older but everyone had always 
told me I was mature for my age. Most of his friends had 
cars and jobs, and I loved being able to get lifts to new 
and	different	places.	His	friend	John	used	to	let	us	go	to	
his house and have parties. 

I told my mum and dad that I was staying at my best friend’s 
house. They were ok with that, and never phoned to check as they trusted me. 

John started asking me to bring my friends to the parties. He said we could stay 
there for the whole weekend if we liked. He said he’d pay for whatever we wanted 
to do. John didn’t have a girlfriend but really wanted one. 

Harry’s Case Study

I went to live with my aunt and uncle when I was 5. Mum 
was ill again and couldn’t cope with me and my brothers. 
She used to get really upset and would lock herself in her 
bedroom and cry. I always tried to be good for her so that 
she’d be happy, but it never seemed to work.

By	the	time	I	was	11	I	was	finding	it	hard	to	live	with	my	
uncle. He was really strict. He always talked about ‘his 
family’ and I knew that I was never included in that. My 
older brothers had left home at this point so I felt even 
more alone.  I decided that it would be better for me to 
stay with them than live at my uncle’s or try to see my 
mum.

At	first	my	brother	Sam	was	really	happy	to	have	me	about.	He	didn’t	have	his	own	
house,	but	we’d	sleep	at	his	friends’	on	a	sofa	or	crash	on	the	floor.	Now	it’s	
harder	to	find	a	space	for	us	both,	so	we	tend	to	find	somewhere	to	stay	on	our	
own. Sometimes you don’t know where you are when you wake up!
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Amir’s Case Study
 
You wouldn’t believe how hard it is to explain why you 
don’t have a girlfriend when you’re a 16 year old boy. I 
used to tell my mum and dad that I was too busy studying, 
I thought they’d like to hear that. I told my friends that 
I wasn’t interested in the girls at school, especially 
when there was more important things to worry about like 
football!

When	my	friends	started	making	comments	about	gay	people	
I didn’t know where to look. I felt as though if said or 
did the wrong thing they’d know, so instead I just stayed 
quiet.	I	think	this	was	the	thing	that	gave	me	away.	At	first	I	noticed	
a couple of mates giving me a sideways glance when they said something. They 
looked	suspicious,	and	all	I	could	do	was	look	at	the	floor.	Then	they	made	a	few	
comments about me. I wasn’t quick enough at making a comment back.

Rumours spread quickly in school. They change from day to day, and each one can 
grow and become worse than the last. Mum and dad noticed that I wasn’t happy, 
but I couldn’t tell them why. I meant to go to school on the day that I left, 
but I couldn’t bring myself to go through the gates. I know mum and dad are 
worried, but I can’t face going back to tell them I’m gay. 

Yasmin’s Case Study
 
People	used	to	call	me	horrible	names	at	school.	When	I	
was really small I used to try to explain that my mum was 
from Iran and my dad was from the UK. They didn’t seem to 
understand, so just carried on calling me names. 

When	I	was	13	I	became	really	interested	in	my	mum’s	
culture, and started trying to learn Farsi. Mum taught 
me how to make some of her mum’s favourite foods and 
explained what Iran was like. I asked if we could go and 
visit, but she said now wasn’t the time. 

Online, you can meet loads of people. I just wanted to search for other 
people	in	the	UK	who	have	the	same	heritage	as	me.	I	definitely	found	some!	This	
was when I met Hamid. 

I didn’t tell mum where I was going. Hamid thought that my parents knew and were 
fine	with	everything.	I	managed	to	come	up	with	some	story	about	how	dad	was	ill	
and I needed space, so Hamid said as long as it was ok with my parents, it was 
ok with him if I stayed on. Hamid thinks I’m 18. 

When	I	speak	to	mum	now,	she	cries	and	asks	me	to	go	home.	I	will	soon,	just	not	
yet. 
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Push and Pull Factors: Zak

Push Factors:
Things that are pushing the 
person out of their home

Pull Factors:
Things that are pulling the 
person out of their home

Risks:
How	might	this	person	be	at	risk?
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Push and Pull Factors: TIA

Push Factors:
Things that are pushing the 
person out of their home

Pull Factors:
Things that are pulling the 
person out of their home

Risks:
How	might	this	person	be	at	risk?
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Push and Pull Factors: JESSIE

Push Factors:
Things that are pushing the 
person out of their home

Pull Factors:
Things that are pulling the 
person out of their home

Risks:
How	might	this	person	be	at	risk?
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Push and Pull Factors: harry

Push Factors:
Things that are pushing the 
person out of their home

Pull Factors:
Things that are pulling the 
person out of their home

Risks:
How	might	this	person	be	at	risk?
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Push and Pull Factors: AMIR

Push Factors:
Things that are pushing the 
person out of their home

Pull Factors:
Things that are pulling the 
person out of their home

Risks:
How	might	this	person	be	at	risk?
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Push and Pull Factors: yasmin

Push Factors:
Things that are pushing the 
person out of their home

Pull Factors:
Things that are pulling the 
person out of their home

Risks:
How	might	this	person	be	at	risk?
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Hotseating Question Resource

1.	 How	will	you	help	me?

2.	 How	do	I	know	I	can	trust	you?

3.	 What	advice	would	you	give	me?

4.	 I’m	worried	about	what	my	parents	will	say.	What	will	you	do	to		
	 support	me?

5. I haven’t been to school for a long time. How will you help me  
	 get	back	into	school?

6.	 What	will	you	do	if	I	still	need	help	after	I’ve	gone	home?

7. I want to stay in touch with Josh, what advice would you give  
	 me	about	doing	that?	
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Advice and guidance 

When	a	young	person	runs	away	from	home	it’s	a	clear	sign	that	something	is	
going	wrong	in	their	life.	We	know	that	running	away	suddenly	in	response	to	
conflict	is	particularly	risky,	and	can	expose	young	people	to	even	more	danger	
if they don’t have safe people to turn to, and safe places to go.  
 

If you are concerned about a child or young person

If you have concerns regarding a child or young person being at risk of harm 
then you should follow your school’s Safeguarding procedures.

If you need to signpost a young person to sources of support, you might want to 
consider the following options:

•	 Runaway Helpline.	A	free	confidential	service,	provided	by	the	charity	Missing		
 People, for young people who are thinking about running away, or who actually  
 have run away or been forced out of home or care. The Runaway Helpline   
	 is	free,	confidential	and	24/7:	Call	116 000, Text 116 000, or 
 Email 116000@missingpeople.org.uk

•	 ChildLine. Young people can contact ChildLine by phone for free by calling   
 0800 11 11 or get support through 1-2-1 chat with a ChildLine counsellor   
 online. It’s really easy to use and works like instant messaging. 

•	 Honour Network Helpline. A dedicated helpline not only for victims but also  
 for professionals in need of guidance. All call-handlers have experience in  
 risk assessing cases of forced marriages and honour based abuse.    
 Call 0800 5999 247. www.karmanirvana.org.uk

•	 Get Connected.	A	free,	confidential	and	multi-issue	helpline	service	for		 	
 under 25s, anywhere in the UK. They can get help with anything they are going  
 through and the service is available over the phone, via text, email and web  
 chat, plus there is a searchable online database of support services and a   
 free help app. 

 Call free: 0808 808 4994 (1pm – 11pm daily)
 Text free: 80849 (reply within 24 hours)
 Email: help@getconnected.org.uk (reply within 24 hours)
	 Webchat:	www.getconnected.org.uk (1pm – 11pm daily)
	 WebHelp	24/7:	www.getconnected.org.uk

•	 FRANK.	Confidential	information	and	advice	for	anyone	concerned	about	their			
 own or someone else’s drug or solvent misuse. Freephone 0800 77 66 00 (24   
 hour service, free if call from a landline and won’t show up on the phone   
 bill, provides translation for non-English speakers) www.talktofrank.com

www.railwaychildren.org.uk
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•	 Youth Access. A national membership organisation for youth information,   
 advice and counselling agencies. Provides information on youth agencies to   
 children aged 11-25 and their carers but does not provide direct advice.   
 Visit www.youthaccess.org.uk to search their directory of services for help  
 in your area. 

 Signposting service: 0208 772 9900 (Mon – Fri from 9am-1pm & 2-5pm)

Advice for parent/carers

Parent/carers	may	find	the	following	numbers	useful.

•	 Family Lives.	A	confidential	and	free	helpline	service	(previously	known	as			
 Parentline). Call 0808 800 2222 for information, advice, guidance and support  
 on any aspect of parenting and family life, including bullying. The helpline  
 service is open 9am – 9pm, Monday to Friday and 10am – 3pm Saturday and Sunday

•	 NSPCC Adult Helpline. For adults who are worried about a child, who want   
 advice, or who are seeking information. 0808 800 5000.

•	 PACE (Parents against Child Sexual Exploitation). Parents can call  
 0113 240 3040 if they have concerns that their child might be being exploited.
 
If their child has already gone missing, The Children’s Society has produced a 
useful guide for parent/carers, available at:

www.childrenssociety.org.uk/sites/default/files/tcs/runaways_parents_guide_2013_
final_six-page.pdf
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